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ABSTRACT 
Ashlichana ‘Alia. 2017. The Pronunciation of English dental Sounds Pronounced 
by the Eighth Grade Students of SMPN 1 Gatak in Academic Year 2016/2017. 
Thesis. English Education Department, Islamic Education and teacher training 
Faculty. 
Advisor : Rochmat Budi Santoso, S. Pd., M. Pd. 
Key words : Pronunciation, Dental Sounds, Phonemes 
Learning English pronunciation for students of Javanese native speakers is 
not easy, since there are some different sounds which exist in English but not in 
Javanese, such as interdental sounds, or exist in both language but seldom to use in 
Javanese, such as labiodental sounds. This difference make students change the 
sounds into the closest sounds of their native language. This research aimed at 
finding the students’ pronunciation of English dental sounds and the causes of 
students’ lack of pronunciation. 
The method used in this research is qualitative research. The subjects of this 
research are the 8E students of SMPN 1 Gatak in academic year 2016/2017.The 
instruments of collecting the data are test, interview and questionnaires. The data 
are displayed on the tables and described in sentences. To check the technique of 
analyzing data, researcher uses methodological triangulation and to check the 
validity, researcher uses Cambridge Advanced Learner’s Dictionary. 
The findings of this research are the students tend to pronounce voiced and 
unvoiced labiodental sounds in unvoiced labiodental /f/ and the shifting sounds 
occurred are /f/ into /ɡ/ and /h/ and sound /v/ into /f/. In interdental sounds, students 
tend to pronounce both voiced interdental sounds and the unvoiced /ð/ and /θ/ into 
sound /t/ and /d/. The other sounds shifting is from /θ/ into /ʧ/. The accuracy of their 
pronunciation of unvoiced labiodental is 72%, voiced labiodental is 3.87%, 
unvoiced interdental is 1.93% and voiced interdental is 22.4%. The causes of 
students lack of pronunciation is the students’ native language, the amount of 
exposure, the phonetic ability and the motivation and concern for good 
pronunciation.  
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
There are two types of communication which people use to interact each 
other. Those are written and spoken communication. Letter is one example of 
written communication, while the spoken communication can be seen in a 
discussion or conference. Both types have different aspects to be aware in order 
to build a good communication and cause no misunderstanding between the 
communicators. In written communication, people should take care on the 
words they use, but in spoken communication, they should pay attention on the 
phonemes of the words they pronounce. According to Roach (2010:2), 
phonemes is the abstract set of units as the basis of people’s speech. Moreover, 
Underhill (2005:8) stated that a phoneme is the smallest sound that can make a 
different meaning. Thus, changing one phoneme to another will change the 
word and its meaning. 
There are many languages used people around the world, there must be 
some different sounds produced between the languages that are not exist in the 
others. Summarized from Kelly (2000:31), English, as one of the biggest 
international languages in the world, has 12 vowel sounds (i, ɪ, e, ɜ, æ, ə, ʌ, ɔ꞉, 
a, o, ʊ, u꞉) and 24 consonant sounds (p, b, m, w, f, v, ð, θ, t, s, d, z, n, l, r, ʃ, ʧ, ʒ, 
ʤ, k, ɡ, ŋ, h). It is different from in Javanese language. Javanese is the biggest 
Indonesian regional language which has more over 75.5 million speakers 
2 
 
(Arifin, 2006:13). In Javanese, there are 11 vowels (i, ī, e, ɛ, ə, a, u, ū, o, ɔ, ɑ) 
23 consonants (p, b, m, f, w, t, d, n, r, l, s, z, ʈ, ɖ, k, ʧ, ʤ, ɡ, ɲ, ŋ, h, j, ʔ). 
Discussing about sounds, there are two types of sounds that are divided into 
two categories, vowels and consonants. In scientific study, defining what 
vowels and consonant exactly mean is not that easy. Yet, the most common 
view is that vowels are sounds in which there is no obstruction to the flow of 
air as it passes from the larynx to the lips (Roach, 1998:10). Underhill (2005:29) 
explained that consonant sounds are made by restricting or blocking the air flow 
in some physical way, and this restriction, or the release of the restriction, is 
what gives the consonant its characteristic sound. By contrast, vowels require 
the vocal tract to be open so that the air stream escapes unobstructed. 
Either in English or Javanese consonants, consonant sounds are grouped 
into two categories, such as, manner and place of articulation. However, there 
are some differences of the categorization and the sounds produced. In English, 
there are only 7 places of articulation while Javanese has 9 places. There are 
some sounds of English language that are not exist in Javanese language, or the 
contrast, some Javanese sounds are not available in English. For example, 
English has /ð/ and /θ/, for example, sound /ð/ in the word “they” and /θ/ in the 
word “thing”. Those 2 sounds are called interdental sounds, which Javanese 
does not have. Other example is in Javanese, there are also sounds that are not 
exist in English sound, such as sound /ɖ/ and /ɲ/. Sound /ɖ/ in word “dhadha” 
(chest), pronounced /ɖɔɖɔ/ and /ɲ/ in word “nyapu” (sweep), pronounced 
/ɲʌpʊ/. 
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Specifying into the dental sounds, English has sounds categorized by dental. 
Dental sounds itself are specifically divided into interdental labiodental sounds. 
The /ð/ and /θ/ are interdental sounds, while /f/ and /v/ are produced by 
labiodental. Yule (2006:32) explained that interdental sounds are formed with 
the tongue tip behind the upper front teeth. The sound /θ/ can be found, for 
example, in the word ‘thing’ and /ð/ in the word ‘then’. Those two sounds are 
not available in Javanese sounds. According to Yule (2006:32), labiodental 
sounds are the sounds formed when the air is obstruction by lower lips against 
upper front teeth. Different from interdental, the sound /f/ of labiodental is also 
produced by both language. While for sound /v/, Javanese does not produce it. 
In Javanese language, either letter ‘f’ or ‘v’ have no different sounds. Both are 
sounded /f/. Actually, labiodental sound is rarely used in Javanese language. 
That sound is only used to pronounce adapted words, as in the words, ‘fokus’ 
and ‘vokal’. The initial sound of both words are pronounced in /f/. 
Some different sounds produced by English and Javanese languages, 
particularly at the dental sounds pronunciation as explained above, can occur 
some problems for students. For students who have Javanese as the first 
language and use to speak Javanese in their daily life, sounds /ð/ and /θ/ are 
something new to them. They may have some difficulties to pronounce and to 
differ both sounds. They may also consider that sound /v/ is just the same as 
sound /f/ to pronounce as in the word ‘van’ and ‘fan’. At the beginning or the 
early of English studying, mispronunciation of dental sounds may not be a 
serious problem, but if it is being ignored, it is possible to bring up some 
problems, especially the risk of communication misunderstanding. For 
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example, if the students pronounce word ‘van’ the way they pronounce ‘fan’, it 
must be fatal because those words are excessively different. 
From the explanations above, researcher is interested in conducting a 
research to know and analyze how the Javanese students pronounce English 
words with dental sounds. Researcher decided to observe junior high school 
students. Junior high school is chosen because stated at this school stage, 
English language has been one of the compulsory objects to study, so the 
students have to master English well. Besides, the earlier students know the 
English pronunciation correctly, the better for them in studying English for the 
next stage. As mentioned by Kenworthy (2001:6) the younger person is, the 
better he or she will be at accurate perception of the sounds of new languages. 
Researcher decided to do the research in SMP Negeri 1 Gatak or SMPN 1 
Gatak. SMPN 1 Gatak is located in Jl. Pramuka no. 1 Gatak, Blimbing, Gatak, 
Sukoharjo. SMPN 1 Gatak applies 2013 curriculum in teaching-learning 
process. There are totally 826 students who are divided into 25 classes of 3 
grades, from the seventh, eighth until ninth grade. Each grade consists of 8-9 
classes and each class has about 32 students. Researcher decided to observe the 
eighth grade. Among the 9 classes of the eighth grade, researcher is 
recommended by the English teacher and the vice principal of SMPN 1 Gatak 
to collect the data in class 8E. According to them, students of this class are all 
Javanese and their learning ability is various. The reason of the researcher 
chooses this school is because almost all of the students are Javanese cultured 
and having Javanese as their first language. The students use Javanese as their 
daily language to interact each other. However, the students also have 
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Indonesian language as their second language which is used as the language of 
learning process. 
The other reason why the researcher chose SMPN 1 Gatak is because of 
there is a reading Quran course once a week as an obligatory extracurricular for 
all students in every grades. This is interesting because it has a relation to this 
research. Why is it related? The Holy Quran uses Arabic language. In Arabic 
language, there are some phonemes which are similar to English dental sounds, 
they are “ف” which is similar to sound /f/, “ث” which is similar to sound /θ/ and 
“ذ” which is similar to sound /ð/. The students mostly started learning Arabic 
reading through Quran since they were young, even before learning English. 
Students should have been familiar to the three dental sounds since they exist 
in Arabic language, so it will help them in learning and pronouncing English 
dental sounds. 
Based on the interview that researcher did to one of English teacher of 
SMPN 1 Gatak, named Sri Ningsih, S. Pd. as the early data, researcher got 
information that the students speaking skill, moreover in pronunciation is low. 
Speaking skill is not taught in depth in this school. Pronunciation did not get 
much attention by both teachers and students. One of the reasons is that 
speaking skill is not examined in National Exam. So, the teacher often replaces 
the time allocation of speaking skill to the other skill, such as reading. Thus, the 
students’ knowledge and skill of pronunciation is getting poorer. Researcher 
also got information that the students’ skill in reading Quran is different. Half 
of them is good and the others are still lack. That is why the school hold reading 
Quran course to improve the students’ reading Quran skill. 
6 
 
According to the explanations above, the researcher is interested in 
conducting a research entitled, “THE PRONUNCIATION OF ENGLISH 
DENTAL SOUNDS PRONOUNCED BY THE STUDENTS OF SMPN 1 
GATAK IN ACADEMIC YEAR OF 2016/2017”. 
B. Identifications of the Study  
1. The importance of pronunciation for the students 
2. The pronunciations of the dental sounds by the students of SMPN 1 Gatak 
3. Some factors causing the students of SMPN 1 Gatak lack in pronunciation 
4. The effects of the SNPN 1 Gatak students’ mispronouncing words 
5. The motivation of students of SMPN 1 Gatak in learning pronunciation  
C. Limitation of the Study 
To be focused on the research, the researcher limits the scoop of this 
research on the pronunciation of the dental sound, including labiodental (/f/ 
and/v/) and interdental sounds (/θ/ and /ð/). It observes the way the class 8E of 
the eighth grade students of SMPN 1 Gatak pronounce the dental sounds. Then 
the researcher also observe the causes of those students’ lack pronunciation. 
D. Problem Statements 
1. How do the 8E students of SMPN 1 Gatak pronounce English dental 
sounds? 
2. What are the causes the 8E students of SMPN 1 Gatak lack in pronouncing 
English dental sounds? 
E. The Objectives of the Study 
1. To know how the 8E students of SMPN 1 Gatak pronounce English dental 
sounds 
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2. To know the causes of the 8E students of SMPN 1 Gatak lack in 
pronouncing English dental sounds 
F. The Benefits of the Study 
1. For the teachers 
This research is expected the teachers to know the ability of the students’ 
pronunciation early, especially in pronouncing the dental sounds, /θ/ and /ð/ 
which are not exist in Javanese and Indonesian language, so they can pay 
more attention to treat the students in pronunciation better. 
2. For the students 
This research is expected the students to the students’ understand how to 
pronounce English words, especially the dental sound in the right way, to 
minimalize errors, so they can improve their pronunciation mastery. 
3. For other research  
The result of this research can be used as one of the references and 
information for further research related with the field. 
G. Definition of Key Terms 
1. Pronunciation 
a) Pronunciation is the way in which a language is spoken, the way in 
which a word is pronounced, the way a person speaks the words of 
language (Hornby, 1995:928). 
b) Pronunciation is the way in which a language or a particular word or 
sound is spoken (Oxford Dictionary). 
2. Phonetics 
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a. Phonetics is the general study of the characteristic of speech sounds 
(Yule, 2006:30). 
b. Phonetics is the science which studies speech sounds as sounds 
(Kreidler, 2004:11) 
3. Phonemes 
a. Phonemes is the different sounds within a language (Kelly, 2000:1). 
b. Phonemes is distinguish meaning of sounds in a language (Yule, 
2006:44). 
4. Dental sounds 
a. Dental sounds are the sounds are formed with the tongue tip behind the 
upper front teeth (Yule, 2006:32) 
b. Dental sounds are when the lower lip makes light contact with the back 
of the top, front teeth or tongue tip may protrude between upper and 
lower lip (Kelly, 2000:50) 
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CHAPTER II 
THEORITICAL REVIEW 
A. Theoretical Description 
1. Pronunciation 
The way someone pronounces words can indicate his/her speaking skill. 
As stated by Brown (2000:100), there are some criteria of good speaking 
skill, such as, grammar, vocabulary, comprehension, fluency and 
pronunciation. Pronunciation is being part of the criteria because it will be 
risky to change the meaning when someone mispronounces word. If the 
meaning is not delivered, the misunderstanding will be occurred. The worst 
is, misunderstanding often breaks down people communication and 
relationship. 
Oxford Dictionary (2008:352) defined that pronunciation is the way in 
which a language or particular word or sound is spoken. In line to Oxford 
Dictionary, Hornby (1995:928) said that pronunciation is the way in which 
a word is pronounced, the way a person speaks a words of a language. 
Further, Susan Boyer (2008:1) is defined pronunciation as a necessary part 
of speaking (oral communication) involving three important items such as 
making correct sounds of a particular language, knowing how the sounds 
are put together the flow of speech (not just in isolated), and understanding 
how to stress words correctly and how to use intonation appropriately. 
Moreover, Getty (1983:94) said that pronunciation is a conformity of the 
voice and gestures with the subject. According to her, pronunciation does 
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not only deal with the sounds but also the gestures when pronouncing 
words. 
In conclusion, as a necessary part of speaking, mastering pronunciation 
is a must. Speakers have to understand how the sounds are produced and 
articulated to pronounce words well. A good pronunciation skill do noes not 
only makes speakers confident but also avoids misunderstanding caused by 
mispronouncing words, so there are different or changing meaning 
delivered by the speaker to the receiver or listener. 
2. Factors that Affect Pronunciation Learning 
The native language is an important factor in learning to pronounce. It 
is demonstrated by the fact that a foreign accent has some of the sound 
characteristics of the learners’ native language. Besides, there are other 
factors that can affect pronunciation learning as stated by Kenworthy 
(2001:4-7):  
a. The native language 
The differences of the sound systems of English and other languages 
bring up problems and difficulties for non-native English learners. This 
applies not only to the individual sounds but also to combinations of 
sounds and features such as rhythm and intonation. The more 
differences there are, the more difficulties the learners will have in 
pronouncing English. 
b. The age factor 
 There is an assumption that if someone a second language like a native, 
they probably started learning it as a child. Conversely, if a person does 
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not begin to learn second language until adulthood, they will never have 
a native-like accent even though other aspects, such as syntax maybe 
indistinguishable from the native speakers. As claimed from Kenworthy 
(2001:6), the younger person is, the better he or she will be at accurate 
perception of the sounds of new languages, but that recent and/ or 
continuous exposure to new language sounds prevents this ability from 
deteriorating. This factor is related to the fact that children have had very 
recent exposure to new sounds because they have just learned their first 
language. 
c. Amount of exposure 
Simply, the matter of this view is whether the learners live in an 
English-speaking country or not. It means that if the learners are 
surrounded by English, it should affect their pronunciation skill. 
However, there are people live in an English-speaking country, but 
spend much of their time in a non-English speaking environment. 
Conversely, people who do not live n non-English speaking countries 
but use English in many areas, such as work or school. In addition, this 
is not merely exposure that matters, but how the learners respond to the 
opportunities to listen to and use English. 
e. Phonetic ability 
 There are people who have ‘a better ear’ for foreign languages than 
other. This skill has been termed ‘aptitude for oral mimicry’, ‘phonetic 
coding ability’ or ‘auditory discrimination ability’. One study indicated 
that those with good phonetic abilities benefit from pronunciation drills, 
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task. Researchers have designed tests to measure this ability and 
demonstrated that some people are able to discriminate between two 
sounds better than others. There are certain type of learners; poor 
discriminators and good discriminators.  
f. Attitude and identity 
 Cited from Kenworthy (2001:7) that factors, such as person’s ‘sense of 
identity’ and feelings of ‘group affiliation’ are strong determiners of the 
acquisition of accurate pronunciation of foreign language. Exploring the 
meaning of this term is started by considering how native speakers of a 
language react to different accents of their own languages. 
 A study analyzing people in conversation showed that adopting and 
imitating the way the partner speaks is a way of showing positive and 
friendly feeling towards that person. Someone who usually uses the 
former may switch to the latter if the person they are talking to uses that 
pronunciation. Personal commitment to a community and willingness to 
be identified with the members of that community can be revealed 
through the way a person chooses to speak. 
g. Motivation and concern for good pronunciation 
 Some learners seem to be more concern about their pronunciation than 
others. When talking in term ‘strength concern’ for pronunciation, we 
are really pinpointing a type of motivation. The desire to do well is a 
kind of achievement motivation. Conversely, if you do not care about a 
particular task or do not see the value of it, you will not be motivated to 
do well. Learners may also be unconcerned because they simply are not 
13 
 
aware that the way they speak is resulting difficulty, irritation or 
misunderstanding for the listeners. 
3. Speech Sounds 
Speech sounds is the individual sound unit of speech without concern as 
to whether or not it is a phoneme of some languages. Different speech 
sounds, in any language, are made by moving a column of air through part 
of the upper body and creating various kinds of vibration and noise as the 
air moves (Kreidler, 2004:18). The most fundamental way in which speech 
sounds differ from one another is in the way the air stream is controlled. 
Control of the air stream is apparently the first thing that small children learn 
when they acquire their native language. All the sounds made in speaking 
is are the result of muscles contracting.  
Yule (2006:2) explained that human normally produced spoken 
language on exhaled breath. Basically, an expressive noises people made in 
emotion reactions contain sounds that are not used in speech production and 
consequently would seem to be rather unlikely candidates as source sounds 
for language. The interjection such as, ”Ouch!” or “Aw!” is usually 
produced with sudden intake breath which is opposite of ordinary talk. 
Human have a large and complex set of muscles that can produce 
changes shape of the vocal tract, and in order to learn how the sounds are 
produced it is necessary to become familiar with the different parts of the 
vocal tract. These different parts are called articulators, and the study of 
them is called articulatory phonetics (Roach, 2004:8). For further, here are 
the parts of articulators and the explanation by Roach: 
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a. Pharynx 
Pharynx is a tube which begins just above the larynx. It is about 7-8 
cm long and its top end divided into two, one part being the back of the 
oral cavity and the other being the beginning of the way through the 
nasal cavity. 
b. Soft palate or velum 
The soft palate is in a position that allows the air to pass through the 
nose and the mouth. This is one of the articulators that can be touched 
by the tongue. The sounds produced by velum are called velar. 
c. Hard palate 
The hard palate is also called the roof of the mouth. A consonant 
made by hard palate is called palatal. 
d. Alveolar ridge 
The alveolar ridge is between the top front teeth and the hard palate. 
Its surface is really much rougher than it feels, and is covered by the 
little ridges. The sounds made by here are called alveolar. 
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e. Tongue 
The tongue is very important articulator that can be moved into 
different paces and shapes. The tongue has five parts, they are, tip, blade, 
front, back and root. 
f. Teeth 
The upper and lower teeth are usually shown at the front of the 
mouth, immediately behind the lips. Most speakers have teeth to the 
sides of their mouth, back almost to the soft palate. The tongue is in 
contact with the upper side teeth for most speech sounds. The sounds 
made with the tongue touching the front teeth are called dental. 
g. Lips 
The lips are important in speech. They can be pressed together, 
brought into contact with the teeth, or rounded to produce the lip shape 
for vowels. The sounds made by lips are called bilabial, while those lip-
to-teeth contact are called labiodental. 
4. Phonemes 
There are definitions of phonemes by many linguists. According to 
Roach (2004:32), phonemes is an abstract set of units as the basis of human 
speech. Yule (2006:44) defines phoneme as distinguish meaning of sounds 
in a language. While Ladefoged (1982:22) explained that phonemes are the 
smallest segments of sounds that can be distinguished by their contrast 
within words. In line with Ladefoged, Kelly (2000:1) defined phonemes as 
the different sounds within a language. Based on those definitions can be 
summarized and concluded that phonemes is the smallest abstract set of 
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units as the basis of human speech to distinguish meaning of the different 
sounds within a language. How each sound is produced can be described 
accurately although there are slight differences in how individuals articulate 
sounds. When two sounds can be used to differentiate words, they are said 
to belong to different phonemes. 
5. Consonants and Vowels  
In scientific study, defining what vowels and consonant exactly mean is 
not that easy. Yet, the most common view is that vowels are sounds in which 
there is no obstruction to the flow of air as it passes from the larynx to the 
lips (Roach, 1998:10). In line with Roach, Underhill (2005:29) stated that 
vowels require the vocal tract to be open so that the air stream escapes 
unobstructed. Another explanation about vowels was stated by Kelly 
(2005:5), that vowels are produced when the airstream is voiced through the 
vibration of the vocal cords in larynx, and then shaped using the tongue and 
the lips to modify the overall shape of the mouth. In conclusion, vowels are 
made when the airstream is voiced through the vibration of the vocal cords 
in larynx where there is no obstruction to the flow of air as it passes the 
vocal tract as it opened. 
According to Underhill (2005:29), consonant sounds are made by 
restricting or blocking the air flow in some physical way, and this 
restriction, or the release of the restriction, is what gives the consonant its 
characteristic sound. While Pennington (1996:37) defined that consonants 
are sounds made with closed or nearly closed articulations. English 
consonants are classified according to the manner of articulation and the 
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place of articulation. Kelly (2000:47) also have explanation that consonants 
are formed by interrupting, restricting or diverting the airflow in a variety 
of ways. Those three definitions can be summarized that consonant sounds 
are made with closed or nearly closed articulations formed by interrupting, 
restricting or diverting the airflow in a variety of ways. 
McMahon (2002:8) claimed the distinction of vowels and consonants. 
According to him, all vowel phonemes are voiced and oral, and voiceless 
and nasal allophones appear only in very specific circumstances. Vowels are 
all continuants: that is, airflow through the oral tract is not significantly 
obstructed during their production, so they are all approximants on the 
consonant manner classification: there are no stop, fricative or affricate 
vowels. Finally, although we shall distinguish between vowels in terms of 
place of articulation, the range of options is much more restricted than for 
consonants, where places from labial to glottal are distinguished in English 
alone. All vowels are produced in a very limited ‘vowel space’ in the center 
of the oral tract, roughly between palatal and velar in consonantal terms; 
and the place of articulation will also be much more difficult to ascertain 
from self-observation, since the tongue never moves close enough to the 
roof of the mouth in vowel production to make its position easy to feel. 
Summarized from Roach (1998:11), establishing to distinct groups 
sounds, whether they are vowels or consonants by looking at the different 
context and positions in which particular sounds can occur is the study of 
distribution of the sounds. By this way, it can be concluded that the most 
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important difference of vowels and consonants is not the way they are made, 
but their different distribution. 
a. Vowels  
In English, there are 12 types of vowel sounds based on its place (the 
front, central and back parts of tongue) and manner of articulation (high, 
mid and low). Those sounds are /i, ɪ, e, ɜ, æ, ə, ʌ, ɔ꞉, a, o, ʊ, u꞉/ which 
classified by Yule (2006:38) at the following chart: 
 Front  Central  Back 
 
High  
 
Mid  
 
 
Low 
i  
 
I 
 
 
 
e 
 
 
 
 
ɜ 
 
æ 
 
 
 
ə 
 
ʌ 
 
 
 
 
ɔ 
 
a 
 
 
 
o 
 
 
ʊ 
 
u 
Table 2.1 place and manner of articulation of English vowels 
Further, Kelly (2000:31-33) explained the vowel space. Vowel 
space is the part of the mouth and throat which is used in the production 
of vowels. In English, vowels are divided into three categories, such as 
close, mid and open vowels. 
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1) Close Vowels 
For the close vowels, the tongue is quite high in the mouth. There 
are 4 sounds made: /i:, ɪ, ʊ, u:/. For example, sound /i:/ is in the 
words “cheese” which pronounced /ʧi:z/. Sound /ɪ/ is in the words 
“big”, pronounced /bɪg/, sound /ʊ/ as in “put” which is pronounced 
/pʊt/ and /u:/ in the word “food” which is pronounced /fu:d/. 
2) Mid vowels 
There are four sounds categorized in mid vowels. Those are 
sounds /e, ə, ɜ:, ↄ:/. Sound /e/ as in word “egg” which is pronounced 
/eg/, sound ə in the word “banana” which is pronounced /bənanə/, 
sound /ɜ:/ of word “serve” pronounced /sɜ։(r)v/ and sound /ↄ:/ of the 
word “call” pronounced /kↄ:l/. 
3) Open vowels 
The sounds of open vowels are /æ, ʌ, ɑ:, ɒ/. Examples of those sounds are 
“cat” which is pronounced /kæt/, “run” pronounced /rʌn/, “far” 
pronounced /fɑ:r/ and sound /ɒ/ in word “cough” pronounced /kɒf/. 
Meanwhile, there are differences of the English and the Javanese 
vowels sound produced. There are only 11 sounds (i, ī, e, ɛ, ə, a, u, ū, o, 
ɔ, ɑ), as explained by Chaer (2009:39) by the following chart: 
 Front Central Back 
High i  u 
ī  ū 
Mid e ə o 
ɛ  ɔ 
Low  a ɑ 
  Table 2.2 place and manner of articulation of Javanese vowels 
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b. Consonants 
Based on International Phonetic Alphabet (IPA) stated by Yule 
(2006:34), there are totally 24 consonant sounds of English language (p, 
b, m, w, f, v, ð, θ, t, s, d, z, n, l, r, ʃ, ʧ, ʒ, ʤ, k, g, ŋ, h) that are categorized 
by the manner and the place of articulations. There are 6 manners of 
articulation, such as stop, fricatives, affricates, nasal, liquid and glides. 
While the places of articulation is divided into bilabial, labiodental, 
dental, alveolar, palatal, velar and glottal. The category is shown by the 
following charts: 
 
B
il
ab
ia
l 
L
ab
io
d
en
ta
l 
D
en
ta
l 
A
lv
eo
la
r 
P
al
at
al
 
V
el
ar
 
G
lo
tt
al
 
Stop 
-v p   t  k  
+v b   d  g  
Fricative 
-v  f θ s ʃ   
+v  v ð z ʒ   
Affricate 
-v     tʃ  
 
+v     dʒ  
 
Nasal 
-v        
+v m   n  ŋ  
Liquid 
-v        
+v    l,r    
Glide 
-v       h 
+v w    j   
Table 2.3 place and manner of articulation of English consonants 
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1) Bilabials 
There are four sounds formed by bilabials which are represented 
by the symbols /p/, /b/, /m/, and /w/. for example, /p/ in word “put” 
which is pronounced /pʊt/, /b/ in “book” pronounced /bu:k/, /m/ in 
“moon” pronounced /mu:n/ and /w/ in “week” pronounced /wi:k/ 
2) Labiodentals 
There are two sounds formed by bilabials which are represented 
by the symbols /f/ and /v/. For example, /f/ in word “fine” 
pronounced /faɪn/ and /v/ in word “veil” pronounced /veɪl/. 
3) Dental 
There are two sounds formed by bilabials which are represented 
by the symbols /θ and /ð/. For example, sound /θ/ in word “thin” 
pronounced /θɪn/ and /ð/ in “then” pronounced /ðen/. 
4) Alveolar 
The symbols for these sounds are /t/, /d/, /s/, /z/ and /n/. For 
example, sound /t/ in word “teen” pronounced /ti:n/, /d/ in “duck” 
pronounced /dʌk/, /s/ in “life” pronounced /laɪf/, /z/ in “zoo” 
pronounced /zu:/, /n/ in “nine” pronounced /naɪn/ 
5) Palatal 
There are 5 sounds formed by palatal, they are /ʃ/, /tʃ/, /ʒ/, /dʒ/ 
and /j/. For examples, sound /ʃ/ as in word “sheep” pronounced /ʃi:p/, 
/tʃ/ in word “chin” pronounced /tʃɪn/, /ʒ/ in “garage” pronounced 
/gəra:ʒ/, /dʒ/ in “joke” pronounced /dʒ/ and /j/ in “you” pronounced 
/ju:/ 
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6) Velar 
There are three sounds of velars that are symbolized by /k/, /g/ 
and /ŋ/. For example, sound /k/ as in word “king” pronounced /kɪŋ/, 
/g/ in “go” pronounced /gəʊ/ and /ŋ/ in “sing” pronounced /sɪŋ/ 
 
7) Glottal 
Sound /h/ is the only sound of glottal. Such as in word “hide” 
that is pronounced /haɪd/ 
From the chart can be seen that there are 7 categorizations of the 
place of articulations. It is different from Javanese consonant sounds 
which divided into 9 categorizations of the place of articulations as 
explained by Wedhawati (2001:42) by the following chart: 
 
B
il
ab
ia
l 
L
ab
io
d
en
ta
l 
ap
ik
o
d
en
ta
l 
A
lv
eo
la
r 
L
am
in
o
 a
lv
eo
la
r 
P
al
at
al
 
M
ed
io
 p
al
at
al
 
V
el
ar
 
G
lo
tt
al
 
Stop 
-v p  t   ʈ ʧ k ʔ 
+v b  d   ɖ ʤ ɡ  
Nasal 
+v m   n   ɲ ŋ  
Fricative 
-v  f   s    h 
+v     z    
Affricate 
+v    r      
Glide 
+v  w     j   
Liquid +v    l      
Table 2.4 place and manner of articulation of Javanese consonants 
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1) Bilabial 
There are 3 sounds produced by bilabials: /p/, /b/, and /m/ in each 
word “pira” (how many), “abot” (hard) and “maca” which are 
pronounced /pɪrɔ։/, /ʌbɔ։t/ and /mɔ։cɔ։/. 
2) Labiodental 
There are 2 sounds of labiodental, such as, /f/ and /w/ as in the 
words “efektif” (effective) which is pronounced /efektɪf/ and “wolu” 
(eight) which is pronounced /wɔlu/. 
3) Apikodental 
There are 2 sounds of apikodental, such as, /t/ and /d/, as in the 
words “telu” (three), pronounced /təlʊ/ and “dina” (day), 
pronounced /dɪnɔ/.  
4) Alveolar 
There are 3 sounds of alveolar, such as, /n/, /r/, and /l/. The 
examples of words containing each sound in a row are “bener” 
(true), “ireng” (black) and “lali” (forget) which are pronounced 
/bənər/, /ɪrəŋ/ and /lʌlɪ/. 
5) Lamino alveolar 
There are 2 sounds of lamino alveolar, such as, /s/ and /z/, as in 
the words “siji” (one) and “zakat” (charity) which are pronounced 
/sɪjɪ/ and /zʌkʌt/. 
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6) Palatal 
There are 2 sounds of palatal, such as /ʈ/ and /ɖ/, such as in the 
words “bathi” (profit) and “dhadha” (chest) which are pronounced 
/bʌʈɪ/ and /ɖɔɖɔ/. 
7) Medio palatal 
There are 4 sounds of palatal, such as, /ʧ/, /ʤ/, /ɲ/ and /j/ as in 
the words “cabe” (chili), “jaga” (keep), “nyopot” (untie) and “yuyu” 
(crab) which each pronounced /ʧʌbe/, /ʤɔɡɔ/, /ɲɔpɔt/ and /jʊjʊ/. 
8) Velar 
There are 3 sounds of palatal, such as, /k/, /ɡ/ and /ŋ/ as in the 
words “kali” (river), “gedhe” (big) and “wingi” (yesterday) which 
are pronounced /kʌlɪ/, /ɡəɖe/, and /wɪŋɪ/. 
9) Glottal 
There are 3 sounds of glottal, such as /ʔ/ and /h/, as in the 
words “apik” (good) and “adoh” (far), which are pronounced /ʌpɪʔ/ 
and /ʌdɔh/. 
6. Voiced and Voiceless 
Investigating how speech sounds are produced starts with the air pushed 
out the lungs up through the trachea to the larynx. Yule (2004:30) explained 
that when the vocal cords are spread apart, the air from the lungs passes 
between them unimpeded. This sounds is described as voiceless. Meanwhile 
when the vocal cords are drawn together, the air from the lungs repeatedly 
pushes them apart as it passes through, creating a vibration effect. Sounds 
produced in this way is voiced. For voiced sounds, the vocal folds are drawn 
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together, closing off the glottis; however, the pressure of air flowing from 
the lungs will cause the folds to part, and their essentially elastic nature will 
then force them together again 
Some other explanation about voiced and voiceless sounds are 
explained by Kreidler, Fromkin and Underhill. According to Kreidler 
(2004:16), speech sounds produced while the vocal cords are vibrating are 
voiced; those made without vibration are unvoiced, or voiceless. 
Meanwhile, Fromkin (2003:238) stated that sounds are voiceless when the 
vocal cords are apart so that air flows freely through the glottis into the oral 
cavity.  
Underhill (2005:4) said that if there is no obstruction to the escape of air 
through the mouth, and they are all voiced, the vocal cords vibrate in the air 
flow. Further, Underhill (2005:30) explained that a sound is said to be 
voiced if it requires the vocal cords to vibrate, and unvoiced if it does not. 
In English the voiced/unvoiced distinction tends to coincide with gentle and 
strong aspiration (also referred to as lenis and fortis). This means that voiced 
consonants may be uttered with weaker breath force, while unvoiced 
consonants may be uttered with stronger breath force. (This is partly 
because voiced sounds take energy from the breath in order to drive the 
larynx, and partly because unvoiced sounds need to compensate for their 
lack of voice with force and clarity in their articulation). 
7. English Dental Consonants 
Based on the place of articulations, English consonant sounds are 
categorized into 7 categories; bilabial, labiodental, dental (interdental), 
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alveolar, palatal, velar and glottal. Place of articulation is the location inside 
the mouth at which the constriction takes place (Yule, 2006:30). The 
labiodental and interdental are included into dental sounds, the sound which 
involves teeth in producing the sounds. 
a. Labiodental  
They main key of labiodentals pronunciation is the using of the 
lower lip and upper teeth. Kelly (2000:45) stated that labiodental is 
produced by using the lower lip and the upper teeth. Yule (2006:244) 
further, defined labiodental as a consonant produced with the upper 
teeth and the lower lip. The sounds formed when the air is obstruction 
by lower lips against upper front teeth. Similar with the first two 
definition, Fromkin (2003:583) explained labiodental as a sound 
produced by touching the bottom lip to the upper teeth. 
There are two sounds of labiodental, where in pronouncing those 
two sounds, the air is forced between the upper lip and the lower front 
teeth. The sounds of labiodental are /f/ and /v/. In pronouncing the 
sounds, the friction is created at the lips and teeth, where a narrow 
passage permits the air to escape. That is why they are called fricatives. 
Sound /f/ is unvoiced or voiceless, while the /v/ is voiced. Unvoiced 
labiodental sounds can be distributed at the initial, middle and or the last 
sound of words. The example of the word with sound /f/ is “fan” that is 
pronounced by /fæn/, “awful” /ɔ։fl/ and “belief” /bɪli:f/. So does the 
sound /f/, the voiced labiodental sound /v/ may also appear in the initial, 
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middle and the last sound of the words, for examples; “van”, which is 
pronounced by /væn/, “avoid” /əvɔɪd/ and “live” /laɪv/. 
b. Interdental 
There are many definitions of interdental sounds stated by linguists. 
According to Yule (2006:244), interdental is a consonant produced with 
the tongue tip between the upper and lower teeth. Yule explained 
interdental by how the sounds are produced. Meanwhile, Kelly 
(2000:22) explained that the condition where the tongue tip is used 
either between the teeth or close to the upper teeth. Another definition 
stated by Fromkin. He said that the place of articulation term for 
consonants articulated with the tongue against, or nearly against, the 
front teeth.  
Interdentals consonants consist of two sounds, they are [θ] [ð].  
These sounds, both spelled ‘th’ are pronounced by inserting the tip of 
the tongue between the teeth. However, for some speakers the tongue 
merely touches behind the teeth, making a sound more correctly called 
dental. In short, for interdental sounds, the tongue is the active 
articulator. The sounds are formed with the tongue tip behind the upper 
front teeth.  
Interdental sounds, both voiced and unvoiced, can be occurred at the 
initial, the middle and the last sound of words. For examples; the initial 
sound of “thin” which pronounced by /θɪn/ and the initial sound of 
“thick” pronounced by /θɪk/ are both unvoiced dental sounds. The 
friction occurs at the opening between the tongue and teeth. The symbol 
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used for this sound is /θ/, usually referred to as ‘theta’. The voiced dental 
is represented by the symbol /ð/, usually called ‘eth’. The other example 
which interdental sounds occur at the middle and the last sounds are 
“ethnic” /eθnɪk/ and “bath” /bɑ։θ/ which are unvoiced. While the 
examples of the voiced interdental sounds occurring at the middle and 
the last sounds are “without” /wɪðaʊt/ and “bathe” /beɪð/. 
8. Javanese Dental Sounds  
Based on the place of articulations, English consonant sounds are 
categorized into 9 categories; bilabial, labiodental, apikodental, alveolar, 
lamino-alveolar, palatal, medio-palatal, velar and glottal. Meanwhile the 
sound production that related to dental are labiodental and apiko-dental. 
a. Labiodental 
According to Wedhawati (2006:79), in Javanese, there are two 
phonemes of labiodental. Those are /f/ and /w/. Those two phonemes 
are called labiodental because the realization are pronounced by the 
obstruction of the lower lip and upper teeth. Sound /f/ can be distributed 
at the initial, the middle and the last sound of words. That sound appear 
at the words which are observed from English and Arabic words, such 
as; “foto” (photo), “tafsir” (translate) and “pasif” (passive). Besides, 
there is another variation or allophone of sound /f/ which is voiced 
sound, symbolized by /v/, but this sound is rarely used. Sound /v/ appear 
in absorbed words from English. That sound can be occurred at the 
initial and the middle sounds of words, for example, “veteran”, 
29 
 
pronounced in /vetəran/ (veteran) and “universitas”, pronounced in 
/unɪvərsitas/ (university). 
Phoneme /w/ is produced by the obstruction of the lower lip and 
upper teeth. The lips form are not as round as when producing vowel /u/ 
and nt as wide as producing consonant /w/. Phoneme /w/ only produce 
at the initial and the middle sound of words, for example; “wani” /wani/ 
(dare) and “lawa” /lɔwɔ/ (bat). 
b. Apiko-dental 
According to Wedhawati (2006:80), there are two sounds of apiko-
dental consonant in Javanese language, they are sound /t/ and /d/. Those 
two phonemes are called apiko-dental because the realization is 
pronounced by obstruction of the tip of tongue and the upper teeth. 
There are 5 types to pronounce /t/ according to the allophone, such 
as: 
1) Pronounced by obstructing the air traffic from lungs, then releasing 
suddenly, so there is a plosive but the voice tape vibrates, e.g. “buta” 
/butɔ/ (giant) 
2) Pronounced without plosive and vibration, e.g. “luput” /luput/ (fault) 
3) Pronounced by releasing nasal and the voice tape does not vibrate, 
e.g. “cepet nulis” /ʧəpət nulis/ (write fast) 
4) Pronounced freely  and the voice tape does not vibrate, e.g. (kawat 
listrik) /kawat listrik/“electric cable” 
5) Pronounced by moving slowly while the voice tape vibrates, e.g. 
“hebat” /hebat/ (great) 
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For consonant /d/, there are at least 4 types in pronouncing /d/, as 
follows: 
1) Pronounced by obstructing the air stream from the lungs, then 
releasing suddenly, so there is a plosive but the voice tape vibrates, 
e.g. “dina” /dinɔ/ (day) 
2)  Pronounced by obstructing or plosive but without aspiration, e.g. 
“driji” /driji/ (fingers) 
3) Pronounced plosive but without aspiration and vibrates, e.g. “murid” 
/murit/ (student) 
4) Pronounced by obstructing without plosive and aspiration, while the 
voice tape does not vibrate, e.g. “njilid” /njilit/ (bounding) 
9. Arabic Consonants 
In acquiring the proper pronunciation of Arabic sounds, it is necessary 
to study tajweed. Tajweed studies include pinpointing the makhraj (the 
point of articulation of each letter) and defining certain qualities or 
characteristics of each letter which distinguish it from other sounds (Ditters, 
2007:5). In human body, the place of articulation is divided into 5 main 
sections, such as; al jawf (interior of chest area), al halq (the throat), al 
lisaan (the tongue), al shafataan (the lips) and al khayshum (the nasal 
passage). Those 5 sections then subdivided into 17 subsections, as follows: 
a. Al jawf (interior of chest area) 
It is the empty area of the mouth. It produces 3 vowels. They are: /ٲ/, /ي/ and/و/ 
b. Al halq (the throat) 
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1) The deepest part of the throat. It produces glottal sound, called 
hamzah /ء/ 
2) The slightly higher of the throat. It produces /ھ/ 
3) The mid throat. It produces /ع/ and /ح/ 
4) The nearest part of the throat. It produces /خ/ and /غ/ 
c. Al lisaan (the tongue) 
1) The innermost part of the tongue next to the throat. It produces /ق/ 
2) The innermost part of the tongue towards the mouth. It produces /ك/ 
3) The middle of the tongue. It produces /ج/, /ش/ and /ي/ 
4) Edges of the tongue along with the upper back molars. It produces 
/ض/ 
5) Between the edge of the tongue. It produces /ل/ 
6) Between the tongue tip of the gums of the upper front molars. It 
produces /ن/ 
7) Between the upper part of the tongue tip and the gums of the two 
upper central incisors. It produces /ر/ 
8) Between the tip including a portion of the upper surface of the 
tongue and the roots of the upper central incisors. It produces /ط/. /د/ 
and /ت/ 
9) The tip of tongue. It produces /ص/, /س/ and /ز/ 
10) Between the upper surface of the tongue near the end. It produces 
/ظ/, /ذ/ and /ث/ 
d. Al shafataan (the lips) 
1) Between two lips. It produces /ب/, /م/ and /و/ 
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2) Between the inside of the lower lip and the tip of the upper incisors. 
It produces /ف/ 
e. Al khayshum (the nasal passage) 
The nasal passage produces ghunnah. Ghunnah is not letter but a 
quality belonging to the /ن/ and /م/, sounds coming from the nose in 
which the tongue has no part. 
The table below shows the Arabic sounds and the phonetic symbol
Sound  Symbol  
ء ʔ 
ب b 
ت t 
ص ᵴ 
ض ḏ 
ط ᵵ 
ظ ð 
ث θ 
ج j 
ح ħ 
خ Ӽ 
د d 
ذ ð 
ر r 
ز z 
س s 
ش ʄ 
ع ʕ 
غ ǥ 
ف f 
ق q 
ك k 
ل l 
م m 
ن n 
و w 
ه h 
ي j 
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B. Previous Related Study 
 The topic of this research is not the first one to conduct. There are some 
previous researchers who researched the similar topic. Those researches 
entitled, “The pronunciation of the inter-dental sounds of English an articulation 
problem for Turkish learners of English and solutions”, “SUNDANESE 
STUDENTS’ PRODUCTION OF ENGLISH DENTAL FRICATIVE 
CONSONANT SOUNDS” and “AN ERROR ANALYSIS OF THE USE OF 
PHONEMES SEQUENCING ON THE FIFTH SEMESTER STUDENTS OF 
STAIN SALATIGA 2010”. The first title was written by Murat Hismanoglu on 
2008, the second title was written by Anggi Kharismayuda Guntari on 2013 and 
the third was by Galuh Khoty Lutfiasari on 2013. This research and those 
previous researches of course have similarities and also differences. 
Murat Hismanoglu researched 30 of thirty first year students at 
European University of Lefke, Faculty of Arts and Science, Department of 
English Language Teaching. In conducting the data, the researcher recorded the 
students’ pronunciation in reading dialog text which contains interdental 
sounds. The researcher divided the students into two roles. One role read 15 
words and the other one read 19 words which all words had /t/ phonemes. After 
analyzing the recording, the result found was 96,5% of role A mispronounced 
the words and there are 87% mispronunciation did by the role B. The second 
researcher, Anggi Kharismayuda Guntari, researched 20 Sundanese Students of 
Universitas Gadjah Mada. Those students were asked to read 35 words consists 
of 4 dental fricative sounds. The recording of their pronunciations was listened 
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and judged by an English native speaker. The result of acceptability level of the 
students’ pronunciation of each sounds are different. Sound /f/ is 45.56% 
acceptable, sound /v/ was scored 5%, sound /θ/ was 2.78% and sound /ð/ is 
1.88%. Thus, there were only 13.80% on average. 
The last title written by Galuh Khoty Lutfiasari researched 15 of the fifth 
semester students of STAIN Salatiga. Researcher recorded 5 dialogues which 
consist of 2-4 students in each dialogue. The researcher researched the kind of 
phonemics features and the alteration features which are often mispronounced 
by the fifth semester students of STAIN Salatiga based on International 
Phonetic Association (IPA). The research used descriptive qualitative method 
to classify and analyze the transcript records of the Speaking 3 assignment. 
From the data the writer found the incorrect student pronunciations in the 
Speaking 3 assignment, then, be classified into phoneme sequencing problems, 
standard pronunciation, student pronunciation, standard features, and alteration 
features. 
The similarities of those researches are on the level of the objects. They 
observed the students in a university. The differences are Murat Hismanoglu 
conducted the research on 2008 and focused only on the interdental sounds 
while Anggi Kharismayuda focused on dental fricative sounds and conducted 
on 2013 and Galuh Khoty Lutfiasari observed on 2010. Besides, the place and 
the amount of the research objects, the method of collecting the data, the data 
analysis and the result of the data is different each other.  
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There are also similarities and differences between those previous 
researches and this research. Those three previous researches observed the 
university students, but this research observed the eighth grade students of 
SMPN 1 Gatak. This research focuses only on the dental sounds, similar with 
Hismanoglu’s research. In collecting the data, students read 20 words with a 
dental consonant sounds in each. Then, in analyzing the data, researcher listens 
and writes the transcription. Thus, from the explanations above can be 
concluded that the three researches are different although there are some 
similarities. 
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CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Method 
The method applied in this research is qualitative. Adapted from 
Creswell (2014:4), qualitative research is a mean for exploring and 
understanding the meaning individuals or groups ascribe to a social or human 
problem. Further, Creswell (2014:202) explained that qualitative data collection 
consists of collecting data using form with general, emerging questions to 
permit the participants to generate response, gathering words (texts) or image 
data and collecting information from a small number of individuals or sites. 
Summarizing from Creswell (2014:205), characteristics of qualitative 
designs are identifying the participants or sites on purposeful sampling, 
typically going to the sites and interviewing people or observing them, relying 
the approach on general interviews or observations (so the researcher does not 
restrict the views of participants), recording the information on self-designed 
protocols and gathering information face-to-face and often in people’s home or 
workplaces. According to the explanations above, the type of this research is 
qualitative research. Researcher gathered the data from the test, interview and 
questionnaire.  
B. Setting of the Research 
The researcher conducted the research in SMPN 1 Gatak. SMPN 1 
Gatak is located in Jalan Pramuka 01, Blimbing, Gatak, Sukoharjo. The students 
of SMPN 1 Gatak come from different villages around sub district Gatak and 
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Javanese cultured. The program of learning activity is designed based on 2013 
curriculum. The research was started by doing observation and interview for 
pre-research on January 2017, the proposal seminar had been done in April 2017 
and the data collection had been done on May - June 2017. 
C. Subject of the Research 
The researcher chose the subjects of the research to get the data through 
purposeful sampling. According to Creswell (2014:205), the research term used 
for qualitative sampling is purposeful sampling. In purposeful sampling, 
researchers intentionally select individuals and sites to learn or understand the 
central phenomenon. In this research, researcher chose class 8E of the eighth 
grade students of SMPN 1 Gatak. The researcher took this class because the 
students of that class are all Javanese and at English subject, they had different 
interests and ability. There were some students who were interesting and good 
learner in English, but there were also students who had less interest in English 
and lack of ability in that course. Thus, the researcher decided to conduct the 
research in the class 8E. 
D. Technique of Collecting the Data  
According to Creswell (2014:212), the varied nature of qualitative forms 
of data are placed into four categories, such as, observation, interviews and 
questionnaires, document and audiovisual materials. Explicitly, the followings 
are the steps of collecting the data of this research: 
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1. Test 
Test is set of questions, exercises, or practical activities to measure 
someone’s skill, ability or knowledge. According to Creswell (2013:45), a 
test is involved a set of questions about attitudes toward self-esteem. 
Further, Creswell (2013:297) explained that test is a measure on some 
attribute or characteristic that is assessed for participants. It can be conclude 
that a test is a set of questions to assess the participants’ ability. 
In this research, the researcher did an oral test to every students of 8E to 
find how the students pronounce 20 vocabularies with sound /f/, /v/, /θ/ and 
or /ð/ in each word. 
2. Interview 
According to Kothary (2009:97), the interview method of collecting 
data involves presentation of oral-verbal stimuli and reply in terms of oral-
verbal responses. A qualitative interview occurs when researcher asks one 
or more participants general, open-ended questions and record their answer 
(Creswell, 2014:217). In this research, researcher did an interview to the 
English teacher of class 8E, Sri Ningsih, S. Pd. Interview was done to find 
the data about the factors may cause the students’ lack of pronunciation from 
the teacher’s view. The researcher had recorded the interview and also noted 
the answers. 
3. Questionnaire 
Polit and Beck (2004:466) defined questionnaire as a method of 
gathering information from respondents about attitudes, knowledge, beliefs 
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and feelings. A questionnaire consists of a number of questions printed or 
typed in a definite order on a form or set of forms (Kothary, 2009:100). This 
research uses questionnaire to know the causes of students’ lack in 
pronunciation. The questionnaire is formed close questionnaire. The 
questionnaire consists of some statements of problem and each statement 
will be some choices of the causes that must be chosen. There are 32 
students of class 8E of SMPN 1 Gatak who become the respondents of this 
research. 
E. Technique of Analyzing the Data 
According to Miles and Huberman (1994:174), there are three main 
components of analyzing qualitative data, such as data reduction, data display 
and drawing and drawing and verifying conclusions 
1. Data reduction 
Data reduction occurs continually throughout the analysis. It happens 
through editing, segmenting and summarizing. The objective of data 
reduction is to reduce data without significant loss of information. In this 
research, data reduction had done by editing the recorded audio of the 
students’ pronunciation and also the interview to reduce the unimportant 
information and to focus and select the data which is necessary and 
segmenting the questionnaire of the students.  
2. Data display 
Data display is organizing, compressing, describing and assembling 
information the data from reduction. There are some different ways in 
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displaying the data. It can be in charts, diagrams, networks, table and etc. In 
this research, the data from the test of students’ pronunciation and the 
questionnaire of the students which had been reduced are organized and 
displayed in the table. The researcher then identified and described the data 
displayed in the table and also from the interview to explicit the information 
about the students’ pronunciation and the causes of their lack of 
pronunciation. 
3. Drawing and Verifying conclusions 
The reason of reducing and displaying data are to assist in drawing 
conclusion. Conclusion drawing involves developing preposition and is 
conceptually distinct from the other stages but is likely to happen 
concurrently with them. In this research, the conclusion drawn by 
interpreting the data displayed and the conclusion would be the answer of 
the problem statements.  
F. Trustworthiness of the Data 
To analyze the trustworthiness or validity of the data, researcher used 
triangulation methodology. According to Denzin (2013:12), triangulation is a 
method used to determine the location of a fixed point based on the laws of 
trigonometry. Triangulation is technique to check the validation of the data 
which employs other things. There are four kinds of triangulation technique, 
such as, data triangulation, investigator triangulation, methodological 
triangulation and theoretical triangulation. 
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This research uses the methodological triangulation. Methodological 
triangulation is the use of multiple methods to study a situation or phenomenon. 
The intention is to decrease the deficiencies and biases that come from any 
single method. The data collected are from test which formed test, interview, 
and questionnaire. Test was done orally, formed audio of students’ 
pronunciation. Interview had been done to the English teacher of 8E of SMPN 
1 Gatak. Questionnaires were collected from the students to get data about the 
students’ causes of lack in pronunciation. The process of triangulation done by 
the researcher in this research are: 
1. The researcher analyzed each data collected, from the recording of the 
oral test, the interview and the questionnaires. 
2. The researcher compared each the data analyzed to crosscheck the 
suitability of the data obtained, test interview, and the questionnaires. 
3. The researcher concluded the result of the three sources, test, interview 
and questionnaire.  
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
A. Research Finding 
In this chapter, the researcher would show the result of this research 
according to the problem statements, about the 8E students’ pronunciation of 
English dental sounds and the factors causing them lack of pronouncing English 
dental sounds. In finding the result, researcher firstly did a test for taking the 
data of the students’ pronunciation of English dental sound in class 8E. The 
researcher took a test by recording the pronunciation of each 31 student in that 
class. The data of the study are the recorded audio of 20 English words which 
contain dental sounds in each that had been pronounced by the 31 students of 
class 8E of SMPN 1 Gatak. Each students pronounced the 20 words containing 
dental sounds which had been prepared by the researcher. The 20 words chosen 
are the words which mostly are often found in the English book of eighth grade 
students. After listening to the students’ pronunciation recording to find the way 
how the students pronounced the words, the researcher transcribed the audio to 
analyze the students’ pronunciation.  
After having done the test, the researcher did an interview to find the 
data about the causes of students’ lack of pronouncing Dental sounds from the 
teacher’s view or opinion. The researcher did the interview to the English 
teacher of class 8E, Sri Ningsih, S. Pd.  
The other data source of this research is questionnaires. The 
questionnaires is to find some factors which may cause the students’ lack of 
43 
 
 
English dental sounds pronunciation. The questionnaires is taken to compare, 
convince and strengthen the opinion of Sri Ningsih, S. Pd., the informant.  
1. Students’ Dental Sounds Pronunciation 
The result of the students’ dental sounds pronunciation was collected by 
the test and it is presented on the table as follow: 
a. Sound /f/ 
The sound /f/ is unvoiced fricative labiodental sound. There are four 
words with /f/ sound which are distributed either at the initial, mid, last 
or at both initial and last sound. Those words are “fine”, “enough”, 
“photograph” and “life”. The result would be presented on the table 4.1 
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/f/ 
Fine /faɪn/ 
/faɪn/ 
/fen/ 
/fɪn/ 
- 31 100% 
100% 
Enough  /ɪnʌf/ 
/ɪnʌf/ 
/ɪnɔʊf/ 
- 6 19% 
19% /ɪnɔʊɡ/ 
/ənɔʊɡ/ 
/ɡ/ 16 52% 
/ənɔʊh/ /h/ 7 22.5% 
/ənɔʊn/ /n/ 1 3,2% 
Photograph /fəʊtəɡrɑ։f/ 
/fɔ։tɔ։grɑ:f/ 
/fɔ։tɔ։gref/ 
(both /f/) 
- 6 19% 
42.6% 
/fɔ։tɔ։grɑ:p/ 
/fɔ։tɔ։grep/ 
(initial /f/) 
/p/ 30 93% 
pɔ։tɔ։grɑ:f/ 
(final /f/) 
/p/ 5 16% 
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After  /æftə(r)/ /aftər/ - 31 100% 100% 
Life /laɪf/ 
/laɪf/ 
/lef/ 
/lɪf/ 
- 31 100% 
100% 
Average of accuracy 72% 
Table 4.1 students’ pronunciation of sound /f/ 
The table shows that all of the 31 students pronounced /f/ in the word 
“fine” accurately, with no sound shifting. The same result is also showed 
at the word “life” and “after”. For the word “enough”, there are 6 
students who pronounced it well, while the 16 others shifted /f/ in /ɡ/ 
and 8 others shifted into /h/. The last is “photograph”. It has 2 /f/ at the 
first and the last sounds of its pronunciation. There are 6 students who 
pronounced both /f/ well, while the 25 others shifted into /p/, either at 
the first or the last sound. In short, there are 3 sounds, /ɡ/, /h/ and /p/ 
which students used to shift the sound /f/. Thus, the average of accuracy 
is 72%.  
b. Sound /v/ 
Sound /v/ is voiced labiodental sound. There are five words with /v/ 
sound which are distributed either at the initial, mid, or last sound. Those 
words are “vain”, “avoid”, “believe”, “volley”, and “vice”. The result is 
displayed on the table 4.2 
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/v/ 
Vain /veɪn/ 
/veɪn/ - 2 6,45% 
6,45% 
/faɪn/ 
/feɪn/ 
/fen/ 
/fɪn/ 
/f/ 29 93,5% 
Avoid /əvɔɪd/ 
/əvɔɪd/ - 2 6,45% 
6,45% /əfɔɪd/ 
/afɔɪd/ 
/eɪfed/ 
/f/ 29 93,5% 
Believe /bɪli։v/ 
/bɪli։v/ - - 0% 
0% 
/bi:li։f/ 
/bi:laɪf/ 
/bi:lef/ 
/beli:f/ 
/f/ 31 100% 
Volley /vɒlɪ/ 
/vɔ:li:/ - - 0% 
0% 
/fɒli:/ 
/fɒleɪ/ 
/fu:li:/ 
/f/ 30 96,8% 
/wʊlɪ/ /w/ 1 3,2% 
Vice  /vaɪs/ 
/vaɪs/ - 1 3,2% 
3,2% 
/faɪs/ 
/faɪs/ 
/fi:s/ 
/fi:ʧ/ 
/f/ 29 96,8% 
Average of accuracy 3,87% 
Table 4.2 students’ pronunciation of sound /v/ 
The table 4.2 showed that /v/ of the word “vain” was well 
pronounced by 2 students, while the 29 others shifted into /f/. So does 
the word “avoid” and “vice”, it shows the same result as the word 
“vain”. Then, for the words “believe” and “avoid”, there is no student 
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pronouncing /v/ well on both words. All 31 students shift /v/ of “believe” 
into /f/ and for “volley”, there are 310 students shifted in /f/ and 1 student 
shifted in /w/. In short, there are 2 sounds, /f/ and /w/ which students 
used to shift sound /v/. Thus, the average of accuracy is in number 
3,87%. 
c. Sound /θ/ 
Sound /θ/ is the unvoiced interdental sound. There are five words 
with /θ/ sound which are distributed either at the initial, mid, or last 
sound. Those words are “thin”, “ethnic”, “birth”, “think” and “teeth”. 
The result would be displayed on the table 4.3 
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/θ/ 
Thin /θɪn/ 
/θi:n/ - 2 6,45% 
6,45% 
/ti:n/ /t/ 19 61,2% 
/di:n/ 
/ndin/ 
/d/ 6 19,3% 
/ði:n/ /ð/ 3 9,6% 
/ʧi:n/ /ʧ/ 1 3,2% 
Ethnic /eθnɪk/ 
/eθni:k/ - 1 3,2% 
3,2% /etni:k/ 
/etik/ 
/t/ 29 93,5% 
/eði:k/ /ð/ 1 3,2% 
Birth /bɜ։θ/ 
/bɜ։θ/ - - 0% 
0% 
/bɜ։t/ 
/brit/ 
/bit/ 
/t/ 28 92% 
/bɜ։d/ /d/ 3 9,6% 
Think /θɪŋk/ 
/θiŋk/ - - 0% 0% 
/tiŋ/ /t/ 25 83% 
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/ðiŋ/ /ð/ 3 9,6% 
/diŋ/ /d/ 2 6,45% 
/ʧik/ /ʧ/ 1 3,2% 
Teeth /ti։θ/ 
/ti։θ/ - - 0% 
0% 
/ti։t/ 
/tet/ 
/ðit/ 
/ðet/ 
/t/ 31 100% 
Average of accuracy 1, 93% 
Table 4.3 students’ pronunciation of sound /θ/ 
Table 4.3 showed that there are some sound shifting of the sound /θ/.  
Started from the word “thin”, there are 2 students who pronounced /θ/ 
of its first sound well. 19 students shifted into /t/, 3 students shifted into 
/d/, 6 students shifted into /ð/ and 1 students shifted into /ʧ/. The second 
is word “ethnic”. There is 1 student who pronounced its /θ/ sound well. 
29 students shifted /θ/ into /t/ and 1 student shifted it into /ð/. Then, the 
word “birth” is mispronounced by 31 students or there is no student who 
pronounced it well. They shifted /θ/ into /t/. For the word “think”, all the 
students shifted /θ/ into some other sounds. 25 students shifted into /t/, 
3 students shifted into /ð/, 2 students shifted into /d/ and 1 student shifted 
into /ʧ/. The last is teeth. All 31 students mispronounced /θ/ and shifted 
into /t/. In short, there are 5 sounds, /t/, /d/, /ð/ and /ʧ/ which students 
used to shift sound /θ/. Thus, the average of students’ pronunciation 
accuracy is 1.93%. 
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d. Sound /ð/ 
Sound /ð/ is the voiced interdental sound. That sound is distributed 
into 4 words which are placed at the initial, mid and the last sound of 
each. The sounds are “they”, “mother”, “then” and “without”. The result 
would be displayed on the table 4.4 
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They 
 
/ðeɪ/ 
/ðeɪ/ /ð/ 13 42% 
42% /deɪ/ 
/ndeɪ/ 
/d/ 
 
17 54,8% 
/θeɪ/ /θ/ 1 3,2% 
There /ðeə(r)/ 
/ðer/ /ð/ 11 35,4% 
35,4% /der/ 
/nder/ 
/d/ 19 61,4% 
/tri:/ /t/ 1 3,2% 
Bathe /beɪð/ 
/beɪð/ /ð/ - 0% 
0% /bet/ 
/bat/ 
/batə/ 
/t/ 31 100% 
Then /ðen/ 
/ðen/ /ð/ 7 19% 
19% 
/nden/ 
/den/ 
/d/ 21 67,7% 
/ten/ 
/tin/ 
/t/ 3 9,6% 
/θen/ /θ/ 1 3,2% 
Without /wɪðaʊt/ 
/wi:ðaʊt/ 
/wi:ðet/ 
/ð/ 5 16% 
16% /wi:tɔ։t/ 
/wit/ /ɔ։t/ 
/witaʊt/ 
/t/ 26 84% 
Average of accuracy 22,4% 
Table 4.4 students’ pronunciation of sound /ð/ 
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Table 4.4 can be described, started from the word “they”. There are 
13 students who pronounced its sound /ð/ well, 17 students shifted into 
/d/ and 1 student shifted into /θ/. Then, the word “there” is well 
pronounced by 11 students, while 19 student shifted into /d/ and 1 
students shifted into /t/. The third is word “bathe”. All 31 students 
shifted its /ð/ into /t/. For the word “then”, it is well pronounced by 7 
students, while 21 student shifted into /d/. The last is “without”. There 
are 5 students who pronounced its /ð/ well, while the 26 others shifted 
into /t/. In short, there are 2 sounds /t/ and /d/ that students used to shift 
sound /ð/. Thus, the average of accuracy is 22.4%. 
2. The Causes of the Students’ Lack in Pronouncing Dental Sounds 
The finding about causes of the students’ lack of pronunciation is 
collected by 2 instruments; interview and questionnaires to get the data from 
the 2 different sides, teacher and students. The interview had been done at 
18 May 2017 in front of the teachers’ office of SMPN 1 Gatak. The 
informant is Mrs. Sri Ningsih, S. Pd, the English teacher of class 8E. Based 
on the teacher’s opinion, there are factors that may cause the students’ lack 
of pronunciation which had been categorized as follows: 
a. Students’ interest and motivation in Learning English  
In general, the students of class 8E did not take interest in learning 
English. They are unmotivated in learning English, so they are lack of 
vocabulary. They considered that English is important, but the 
importance is only to pass the national exam. 
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b. Students’ ability in learning 
Each student is different in learning, as there are slow learners and 
fast learners. Phonetic ability is related to the native language, which is 
not English language. Sound /θ/ and /ð/ are not exist in Javanese, so it is 
natural if they get difficulty. 
c. Students’ environment 
Environment here is with whom the students associate every day and 
what they watch and access at television or internet. In fact, the students’ 
environment is not English speaker, so they did not have partner in 
speaking English. Actually, they can practice by electronic media, but 
in using electronic media, they did not use it for learning but only for 
playing game and communicating. 
d. The limited practice 
In mastering pronunciation, it needs much practices, especially in 
the class. Here, teacher considered that the time allocation for speaking 
is limited. Most of the time is allocated to comprehend reading to 
prepare the national exam at the ninth grade. 
In conclusion, there are 4 causes of students’ lack in pronouncing dental 
sounds; the students’ interest in English, the students’ ability in learning, the 
students’ environment and the limited practice of speaking English. 
Besides collecting the data from the teacher’s side, researcher also 
collected the data from the students themselves, who had pronounced the 20 
words containing dental sounds. In finding the data, researcher uses 
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questionnaire as the instrument. The type of questionnaire is closed 
questionnaire. The questionnaire consists of 14 statements and each 
statement consists of 2 until 4 choices. Students choose one of each.  
The questionnaire that researcher had composed actually consists of 2 
main reasons which are distributed into 14 statements: 
a. Statement number 1 is to ensure the students’ native language 
Native language is one of the causes of students’ pronunciation skill. The sound 
system among languages bring up difficulties for non-native English 
speaker. 
b. Statement number 2 to number 14 are to find the factors causing 
students’ lack of pronouncing English dental sound, which are classified 
into: 
1) Statement number 2 is to find the students’ interest in studying 
English. Interests or motivation is one of the factors that affect 
students’ pronunciation. 
2) Statement number 3, 5, 7 and 9 are to find the familiarity of the 
words. Familiarity shows the amount of exposure, how the students 
respond to the opportunities to listen and use English 
3) Statement number 4, 6, 8 and 10 are to find the students’ knowledge 
or understanding in dental sounds pronunciation. Understanding 
here is related to their phonetic ability and also the concern for good 
pronunciation 
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4) Statement number 13 is to know the students’ difficulty in 
pronouncing dental sound related to (caused by) their mother tongue 
or their native language and also related to the phonetic ability 
5) Statement number 14 is to know the intensity of English speaking 
practice either inside the class, especially when studying English or 
outside the class, such as in their house or their environment. It can 
be related to amount of exposure, how much students use 
opportunities to use English.  
c. Statement number 11 and 12 are to know the student’s consideration 
about the easiest and the most difficult sound of dental pronunciation (is 
it sound /f/, /v/, /θ/ or /ð/). The aim of this statement is pretty similar to 
the statement 4, 6, 8 and 10, which is related to their phonetic ability. 
Based on the questionnaire having been filled by 8E students in SMPN 
1 Gatak, it can be found data as displayed by the table below 
a. I speak Javanese for daily communication 
Statement number 1 intends to ensure that all of the students of 8E 
of SMPN 1 Gatak are Javanese. 
No. Answer Frequency Percentage 
1. Yes 31 100% 
2. No 0 0% 
Table 4.5 student’s mother tongue 
According to the table 4.5, it can be seen that all 31 or 100% students 
of 8E SMPN 1 Gatak are Javanese native speaker.  
b. I am interested in studying English 
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Interests and motivation is related.  When the students are less 
interests, they will have less motivation. 
No. Answer Frequency Percentage 
1. Yes 24 77.5% 
2. No 7 22.5% 
Table 4.6 students’ interest in English 
Based on the table 4.6, it can be found that 77.5% students of 8E 
SMPN 1 Gatak are interested in English and the 22.5% is not interested. 
c. I am familiar with the vocabularies of group A 
No. Answer Frequency Percentage 
1. Yes 18 58% 
2. No 1 3.2% 
3. Not quite  12 38.8% 
Table 4.7 students’ familiarity of the vocabularies with sound /f/ 
Table 4.7 showed that there are 18 students who familiar to the 
words of group A, 1 student is not familiar, and 12 students are not quite 
familiar to those words. 
d. I understand how to pronounce the vocabularies of group A 
appropriately 
No. Answer Frequency Percentage 
1. Yes 6 19.5% 
2. No 1 3.2% 
3. Not quite  24 77.3% 
Table 4.8 students’ understanding of the pronunciation of sound /f/ 
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Table 4.8 shows that there are 6 students considered that they 
understand those words’ pronunciation, 1 student does not understand 
and 24 others do not quite understand 
e. I am familiar with the vocabularies of group B 
No. Answer Frequency Percentage 
1. Yes 10 32% 
2. No 5 16% 
3. Not quite 16 52% 
Table 4.9 students’ familiarity of the vocabularies with sound /v/ 
Table 4.9 shows that 10 students are familiar to the words of group 
A, 5 students are not familiar and 16 others are not quite familiar to those 
words of group A. 
f. I understand how to pronounce the vocabularies of group B 
appropriately 
No. Answer Frequency Percentage 
1. Yes 5 16% 
2. No 4 13% 
3. Not quite 22 71% 
Table 4.10 students’ understanding of the pronunciation of sound /v/ 
Table 4.8 shows that there are 5 students considered that they 
understand those words’ pronunciation, 4 student does not understand 
and 22 others do not quite understand 
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g. I am familiar with the vocabularies of group C 
No. Answer Frequency Percentage 
1. Yes 15 48% 
2. No 4 13% 
3. Not quite  12 39% 
Table 4.11 students’ familiarity of the vocabularies with sound /θ/ 
Table 4.11 shows that 15 students are familiar to the words of group 
A, 4 students are not familiar and 12 others are not quite familiar 
h. I understand how to pronounce the vocabularies of group C 
appropriately 
No. Answer Frequency Percentage 
1. Yes 12 39% 
2. No 3 10% 
3. Not quite 16 51% 
Table 4.12 students’ understanding of the pronunciation of sound /θ/ 
Table 4.12 shows that there are 12 students considered that they 
understand those words’ pronunciation, 3 student does not understand 
and 16 others do not quite understand 
i. I am familiar with the vocabularies of group D 
No. Answer Frequency Percentage 
1. Yes 14 45% 
2. No 0 0% 
3. Not quite  17 55% 
Table 4.13 students’ familiarity of the vocabularies with sound /ð/ 
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Table 4.13 shows that 4 students are familiar to the words of group 
A, 0 students are not familiar and 17 others are not quite familiar 
j. I understand how to pronounce the vocabularies of group A 
appropriately 
No. Answer Frequency Percentage 
1. Yes 7 22.5% 
2. No 2 6.5% 
3. Not quite 22 71% 
Table 4.14 students’ understanding of the pronunciation of sound /ð/ 
Table 4.14 shows that there are 7 students considered that they 
understand those words’ pronunciation, 2 student does not understand 
and 22 others do not quite understand 
k. The easiest group of vocabularies to pronounce 
No. Answer Frequency Percentage 
1. A 15 48% 
2. B 8 26% 
3. C 5 5% 
4. D 3 3% 
Table 4.15 the easiest pronunciation 
Based on the table 4.15, 15 students considered that the words of 
group A are the easiest to pronounce, 8 students considered the easiest 
is group B, 5 students chose words from group C and 3 students chose 
group D. 
l. The most difficult group of vocabularies to pronounce 
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No. Answer Frequency Percentage 
1. A 8 26% 
2. B 8 26% 
3. C 10 32% 
4. D 5 5% 
Table 4.16 the most difficult pronunciation 
Based on the table 4.16, 8 students considered that the words of 
group A are the most difficult to pronounce, 8 students considered the 
most difficult is group B, 10 students chose words from group C and 15 
students chose group D. 
m. The difference of language system of Javanese and English (for 
example, the phonemes and the pronunciation) complicate me in 
pronouncing the 20 vocabularies above 
No. Answer Frequency Percentage 
1. Yes 4 13% 
2. No 3 10% 
3. Sometimes   24 77% 
Table 4.17 the different pronunciation between English and Javanese 
Table 4.17 shows that there are 4 students who feel that the 
difference of language system of Javanese and English complicate them 
in pronouncing those 20 words, while 3 other said no and the 24 other 
said it sometimes complicated. 
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n. I often practicing speaking English in and outside the class 
No. Answer Frequency Percentage 
1. Often 8 26% 
2. Never 0 0% 
3. Seldom   23 74% 
Table 4.18 students’ practice frequency 
 Table 4.18 shows that there are 8 students who claimed to often 
practicing speaking English, and 23 students are seldom to practice. 
B. Discussion 
In this research findings, the researcher discusses some theories concerning 
English dental pronunciation and some factors affecting pronunciation learning. 
Researcher did a test, interview and questionnaire to get the data. In order to 
justify the research findings, the researcher discusses it with some relevant 
resources. 
Pronunciation is the way in which a language or particular word of sound is 
spoken. In understanding pronunciation, people have to understand phonemes, 
because phonemes is an abstract set of units as the basis of human speech 
(Roach, 2004:32). This research focused on English dental sounds 
pronunciation, the sounds which involve teeth in its production (Yule, 2006:30). 
Researcher found that the students who are Javanese cultured often difficult 
in pronouncing the sounds which are not available in their native language and 
then they shifted the sounds into the closest sounds which are more familiar to 
them. As stated by Kenworthy (2001:4), the differences of sound systems of 
English and other languages bring up problems and difficulties for non-native 
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English learners. The more differences there are, the more difficulties the 
learners will have in pronouncing English. The finding of this research justified 
the theory, that students mostly accurately pronounced words with /f/ sound 
which is already familiar for them, but they are poor in /v/, /θ/ and /ð/ sounds 
which are not quite familiar to them. 
Choosing sound /f/, /t/ and /d/ to shift /v/, /θ/ and /ð/ is reasonable because 
those 3 sounds are available in Javanese consonant sounds and those are close 
in the place of articulation. Sound /f/ is categorized as labiodental sound, while 
/t/ and /d/ are apiko-dental sounds. Apiko-dental is the sounds pronounced by 
obstruction of the tongue tip and upper teeth (Wedhawati, 2006:80). It is pretty 
similar to the interdental sound of English language, according to Yule 
(2006:244), interdental is a consonant produced with the tongue tip between the 
upper and lower teeth. 
The difference of language system between English and Javanese language, 
especially at the sound production brings difficulty in pronunciation since here 
English is a foreign language. However, students should have been familiar to 
those English dental sounds because 3 of those are identic to some Arabic 
sounds that are used in Quran which had been learned even before learning 
English. Letter “ف”, “ث”, and “ذ”which are symbolized and pronounced 
identically to English dental /f/, /θ/ and /ð/ should help them in understanding 
those sounds pronunciation. However in the reality, many students have not 
mastered in reading Quran. Some students still mispronounce word “ث” into 
“س” or /θ/ into /s/, “ث” into “س” or /θ/ into /s/ and “ذ” into “د” or /ð/ into /d/. 
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That’s why the students often shift the English interdental sounds into Javanese 
apiko-dental. 
The students’ native language and its differences of the English and 
Javanese language system may bring problem in English pronunciation, but it 
is not the only factors which cause them lack in pronunciation. In this research 
finding, some of students are unfamiliar to some words tested to pronounce, 
even though those words are available in the eighth grade English book and 
often be used in simple conversation. The term of familiarity here means the 
frequency of the students to listen, read, write or speak those words in everyday 
life. Simply, how the students respond to the opportunities to listen and use 
English. In the reality, students live in a non-English speaking country, so their 
opportunity in using English is little. Kenworthy (2001:5) said that the learners’ 
environment which are surrounded by English should affect their pronunciation 
skill. However, Kenworthy (2001:5) added that there are people who do live in 
English speaking country but spend much time in non-English speaking 
environment and the conversely, people do not live in English speaking country 
but use English in some areas. Thus, the living environment does not that 
matters but how the students respond to the opportunities to listen and use 
English, such as in school. 
Actually, the students have a lot opportunities to use listen or use English, 
such as, by listening English music, watching English movies or practicing 
English conversation. They can make their own English environment with many 
ways, but they did not do it. It is strongly related to the one of the factors 
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affecting pronunciation learning, motivation and concern for good 
pronunciation. Kenworthy (2001:6) said that the desire to do well is a kind of 
achievement motivation. When students are interested in English, they will be 
motivated to be more concern about English, such as how to speak, how the 
words are pronounced, and so on. In this finding, students are not interested and 
less motivated in learning English. 
Students are indeed Javanese cultured and speak Javanese as their native 
language. They live in Javanese society and communicate each other by 
Javanese and. Moreover, the language system between both language are also 
different each other. It must be a problem for the students in learning English 
pronunciation. However, native language could not be the only to be mistaken. 
The students’ interest in learning English is also play the important role. 
Kenworthy (2001:7) said, “If you do not care about a particular task or do not 
see the value of it, you will not be motivated to do well”. When students are 
interested in English, they will learn more and have high curiosity of everything 
they do not know about English. They will be motivated to do more practices 
English pronunciation and the difference of their native and English language 
should not be a big problem. 
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CHAPTER V 
CONCLUSION AND RECOMMENDATION 
A. Conclusion 
1. Students’ Pronunciation of Dental Sounds 
The researcher concludes that the 8E students of SMPN 1 Gatak had had 
shifted the unvoiced labiodental sound /f/ into voiced velar /ɡ/, glottal /h/ 
and unvoiced bilabial sound /p/. The average of accuracy is 72%. In 
pronouncing voiced labiodental sound, /v/, the average of accuracy is about 
3.87%. Mostly the students changed /v/ into sound /f/. Then for unvoiced 
interdental sound /θ/, the students’ pronunciation accuracy is 1.93%. 
Students shifted that sound into the unvoiced alveolar /t/, voiced alveolar 
/d/, and unvoiced palatal sound /ʧ/. The last is voiced interdental sound, /ð/, 
the students’ accuracy reaches number 22.4%. The students often shifted 
that sound into sound the unvoiced alveolar /t/ and voiced alveolar /d/. 
In conclusion, students are the poorest in pronouncing unvoiced 
interdental sound, /θ/. There are only 1.93% of 31 students of class 8E who 
pronounced rightly and the students are the best in pronouncing unvoiced 
labiodental sound /f/. As much as 72% of 31 students pronounced it well. 
2. The Causes of Students’ lack of Pronouncing Dental Sounds 
There are some factors causing the students’ lack of pronouncing dental 
sound as follows: 
a. The Students’ less interest in studying English, which is related to the 
motivation and concern for good pronunciation 
63 
 
 
b. The students native language, which is Javanese, while English is a 
foreign language 
c. The unfamiliarity of the vocabularies, which is related to the amount of 
exposure 
d. The students’ less understanding on pronouncing Dental Sounds, which 
is related to the phonetic ability and also motivation and concern for 
good pronunciation 
e. The students’ less frequency of practicing English speaking, which is 
related to the amount of exposure 
B. Recommendation 
1. To the teacher 
Teacher could try and develop methods and material in teaching, such as using 
audio visual media to take students’ interest in learning English 
2. To the students 
Students could learn English pronunciation by practicing more with the expert 
guidance, such as learning from the other media, such as internet and 
some pronunciation applications if they only get limited time in learning 
in the class. It will be useful since they are young. 
3. To the other researcher 
The other researcher could conduct a research to improve the students’ dental 
sound pronunciation 
  
64 
 
 
BIBLIOGRAPHY 
 
Anggi Kharismayuda Guntari. 2013. Sundanese Students’ Production of English 
Dental Fricative Consonant Sounds. Yogyakarta: Gadjah Mada University 
Boyer, Susan. 2008. Understanding English Pronunciation: An Integrated Course-
English Teacher. Australia: National Library of Australia 
Brown, H. Douglas. 2001. Principles of Language Learning and Teaching (4th.Ed). 
New York: Addison Wesley Longman 
Bull, Victoria. 2008. Oxford Learner’s Pocket Dictionary (Fourth Edition). Oxford 
University press. 
Creswell, John W. 2007. Research: Qualitative, Quantitative and Mixed Methods 
Approaches. US: SAGE Publication Inc  
Ditters, Everhard and Herald Motzki. 2007. Approaches to Arabic Linguistic. 
Boston: Library of Congress Cataloging-in Publication Data 
Fromkin, Victoria, Robert Rodman and Nina Hyams. 2009. An Introduction to 
Language (9th edition). USA. 
Galuh Khoty Lutfiasari. 2013. An Error Analysis of the Use of Phonemes 
Sequencing on the Fifth Semester Students of STAIN Salatiga 2010. 
Salatiga: STAIN Salatiga 
Getty, John A. 1983. Elements of Rhetorics. Philadelphia: E. Littell 
Gussenhoven, Carlos. 2004. The Phonology of Tone and Intonation. United 
Kingdom: Cambride University Press. 
Harmer, Jeremy. 1998. How to Teach English. England: Longman 
Hismanoglu, Murat. 2008. The pronunciation of the inter-dental sounds of English 
an articulation problem for Turkish learners of English and solutions. North 
Cyprus: European University of Lefke 
Kelly, George. 2000. How to Teach Pronunciation. England: Longman 
Kenworthy, Joanne. 1988. Teaching English Pronunciation. England: Longman 
Kreidler, W. Charles. 2004. The Pronunciation of English: A Course Book (Second 
Edition.). Australia: Blackwell Publishing 
Lacy, de Paul. 2007. The Cambridge Handbook of Phonology. UK: Cambridge 
University Press 
Ladefoged, Peter. 2001. A Course in Phonetic (Fourth Edition). Los Angeles: 
University of California 
65 
 
 
Mullany, Louise and Peter Stockwell. 2010. Introducing English Language: A 
Resource Book for Students. New York: Taylor and Francis e-Library. 
Pennington, M. Carswell. 1996. Phonology in English Language Teaching: an 
International Approach. United Kingdom: Longman 
Polit, Denise F. and Cheryl Beck. 2004. Nursing research: Principles and Methods 
(Seventh Edition). New York: Lippincott Williams and Wilkins 
Roach, Peter. 1998. English Phonetic and Phonology. UK: Cambridge University 
Press 
Roach, Peter. 2010. English Phonetic and Phonology. UK: Cambridge University 
Press 
Streubert, Helen J. and Dona Rinaldy Carpenter. 2013. Qualitative research in 
Nursing: Advancing the Humanistic Imperative. New York: Lippincott 
Williams and Wilkins 
Syamsyul Arifin. 2006. Tata Bahasa Jawa Mutakhir (Edisi Revisi). Yogyakarta: 
Kanisius 
Underhill, Adrian. 2005. Sound Foundation: Learning and Teaching 
Pronunciation. UK: McMillan Education Publisher 
Yule, George. 2006. The Study of Language. UK: Cambridge University Press 
 
  
66 
 
 
ABSENSI SISWA KELAS 8E 
 
No Nama Jenis 
kelamin 
1. Suderajat Fivan I, L 
2. Thoriq Wisnu S. L 
3. Dhika Liyan Utoro L 
4. Faisna Setyawati P 
5. Fajar Ananda Arif P. L 
6. Febri Amelia Sari P 
7. Siti Salsabila A.P. P 
8. Siti Widihastuti P 
9. Tia Syahla Wibowo P 
10. Raju Hendra S. L 
11. Rama Bagus Wahyu P. L 
12. Rido Setiawan L 
13. Rio Dani Pratama L 
14. Galuh Safa Nur K.P. P 
15. Gladis Nur Saryanti P 
16. Habibah Dyah Miranda P 
17. Lina Nawar Firdausi P 
18. Ridhwan Zakky Widodo L 
19. Sekar Arum Kinasih P 
20. Febby Mustikasari P 
21. Fitria rahmawati P 
22. Andri Suprianto L 
23. Dyna aulia Syntani P 
24. Erlinda P 
25. Helen Puspitasari P 
26. Kusuma Pamungkas P 
27. Lilis Larasati P 
28. Nadia Rickyan Kusuma P 
29. Novi Fitria Maharani P 
30. Ruth Anugerahwati P 
31. Setyawan Bayu Saputro L 
32. Widya Ristiawati P 
 
 
67 
 
 
LIST OF WORDS 
1. Fine 
2. Enough 
3. Life 
4. Photograph 
5. After 
6. Vain 
7. Avoid 
8. Believe 
9. Volley 
10. Vice 
11. Thin 
12. Ethnic 
13. Birth 
14. Think 
15. Teeth 
16. They 
17. There 
18. Bathe  
19. Then 
20. Without 
  
68 
 
 
TRANSCRIPTION OF STUDENTS’ PRONUNCIATION 
WORDS STUDENTS’ PRONUNCIATION  
1 2 3 4 5 6 
Fine /fi:n/ /faɪn/ /faɪn/ /faɪn/ /faɪn/ /fi:n/ 
Vain /faɪn/ /fi:n/ /fen/ /feɪn/ /fen/ /faɪn/ 
Thin /ti:n/ /ti:n/ /ti:n/ /ðɪn/ /tɪn/ /ndi:n/ 
They /teɪ/ /ndeɪ/ /ndeɪ/ /ndeɪ/ /ndeɪ/ /nde/ 
Enough  /ɪnɔʊg/ /ənɔʊg/ /ənɔʊh/ /ənɔʊg/ /ənɔʊf/ /ɪnɔʊg/ 
Avoid /afɔɪd/ /əfɔɪd/ /əfɔɪd/ /əfɔɪd/ /əfɔɪd/ /əfɔɪd/ 
Ethnic /etni:k/ /etni:k/ /etni:k/ /etni:k/ /etni:k/ /etni:k/ 
There  /tri:/ /ðer/ /ðə/ /nder/ /ðer/ /nder/ 
Life /li:f/ /laɪf/ /laɪf/ /lef/ /lef/ /li:f/ 
Believe /beli:f/ /bɪlaɪf/ /bi:lef/ /bɪli:f/ /bi:lef/ /bɪlaɪf/ 
Birth /bri:t/ /bɜ:rd/ /bɜ:rd/ /bɜ:rd/ /bi:t/ /bɜ:rd/ 
Bathe /bat/ /bət/ /bet/ /bet/ /bet/ /bet/ 
Photogra
ph 
/fɔ։tɔ։ɡra
p/ 
/fɔ։tɔ։ɡr
af/ 
/fɔ։tɔ։ɡre
p/ 
/fɔ։tɔ։ɡre
p/ 
/fɔ։tɔ։ɡrʌf
ər/ 
/fɔ։tɔ։ɡre
p/ 
Think /ti:ŋ/ /ʧi:k/ /ti:ŋ/ /ðɪŋ/ /di:ŋ/ /ti:ŋ/ 
After /aftər/ /aftər/ /aftər/ /aftər/ /aftər/ /aftər/ 
Teeth /ti:t/ /ðət/ /ti:t/ /ðɪt/ /tɪt/ /ðet/ 
Volley /fɔ:leɪ/ /fɔ:le/ /faɪli:/ /fɔ:lɪ/ /wɔ:lɪ/ /fɔ:lɪ/ 
Then /ti:n/ /ti:n/ /nden/ /nden/ /nden/ /nden/ 
Vice  /fi:s/ /fi:ʧ/ /faɪs/ /faɪs/ /faɪn/ /faɪs/ 
Without /wi:t/ 
/hot/ 
/wi:tɔ։t/ /wi:t/ 
/ɔ:t/ 
/wi:t/ 
/ɔ:t/ 
/wi:tɑt/ /wɪt/ /ɔ:t/ 
 
WORDS STUDENTS’ PRONUNCIATION 
7 8 9 10 11 12 
Fine /faɪn/ /faɪn/ /faɪn/ /faɪn/ /faɪn/ /faɪn/ 
Vain /fen/ /faɪn/ /faɪn/ /faɪn/ /faɪn/ /faɪn/ 
Thin /ði:n/ /ti:n/ /ti:n/ /ði:n/ /ti:n/ /ti:n/ 
They /ðeɪ/ /ndeɪ/ /ðeɪ/ /ndeɪ/ /ndeɪ/ /ðeɪ/ 
Enough  /ɪnɔʊg/ /ənɔʊh/ /ənɔʊn/ /ənɔʊg/ /ənɔʊf/ /ɪnɔʊg/ 
Avoid /əfɔɪd/ /əvɔɪd/ /əfɔɪd/ /əfɔɪd/ /əfɔɪd/ /əfɔɪd/ 
Ethnic /etnik/ /etnik/ /etnik/ /etnaik/ /etnik/ /etnik/ 
There  /ðər/ /ðər/ /nder/ /ðer/ /nder/ /ðer/ 
Life /laɪf/ /laɪf/ /li:f/ /laɪf/ /li:f/ /lef/ 
Believe /bɪli:f/ /bi:laɪf/ /bi:li:f/ /bi:aɪf/ /bi:li:f/ /bi:ef/ 
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Birth /bɜ:rt/ /bɜ:rds/ /bɜ:rt/ /bɜ:rt/ /bɜ:rt/ /bɜ:rt/ 
Bathe /bet/ /bet/ /beɪt/ /bet/ /bət/ /bɒtə/ 
Photogra
ph 
/fɔ։tɔ։ɡra
p/ 
/fɔ։tɔ։ɡra
p/ 
/pɔ։tɔ։ɡra
f/ 
/fɔ։tɔ։ɡra
p/ 
/fɔ։tɔ։ɡre
f/ 
/fɔ։tɔ։ɡre
f/ 
Think /ti:ŋ/ /ti:ŋ/ /ti:ŋ/ /ti:ŋ/ /ti:ŋ/ /ti:ŋ/ 
After /aftər/ /afðər/ /aftər/ /aftər/ /aftər/ /aftər/ 
Teeth /ti:t/ /ti:t/ /ti:t/ /ndi:t/ /di:t/ /ði:t/ 
Volley /fɒli:/ /fɒli:/ /fɒli:/ /fɒleɪ/ /fɒli:/ /fɒle/ 
Then /ðen/ /nden/ /ðen/ /nden/ /nden/ /ðen/ 
Vice  /faɪs/ /faɪs/ /fas/ /feɪs/ /vaɪs/ /feɪs/ 
Without /wi:tɑt/ wi:ðɑt/ /wi:tɑt/ /wɪt/ 
/aʊt/ 
/wɪt/ 
/aʊt/ 
wi:ðet/ 
 
WORDS STUDENTS’ PRONUNCIATION 
13 14 15 16 17 18 
Fine /faɪn/ /faɪn/ /faɪn/ /faɪn/ /faɪn/ /fain/ 
Vain /fi:n/ /faɪn/ /fi:n/ /vaɪn/ /feɪn/ /fen/ 
Thin /ti:n/ /ði:n/ /ʧi:n/ /θi:n/ /θɪn/ /ti:n/ 
They /ndeɪ/ /ndeɪ/ /deɪ/ /ðeɪ/ /θeɪ/ /ndeɪ/ 
Enough  /ɪnɔʊg/ /enɔʊg/ /ɪnɔʊh/ /inɔʊg/ /ɪnɔʊf/ /inɔʊh/ 
Avoid /ɒfɔɪd/ /ɒfɔɪd/ /ɒfɔɪd/ /ɒfɔɪd/ /ɒvɔɪd/ /ɒfɔɪd/ 
Ethnic /etnɪk/ /etnɪk/ /etnɪk/ /etnɪk/ /etnɪk/ /etnɪk/ 
There  /ndər/ /ndər/ /ðər/ /ndər/ /ðər/ /ðər/ 
Life /lɪf/ /laɪf/ /laɪf/ /laɪf/ /laɪf/ /laɪf/ 
Believe /bi:li:f/ /bɪli:f/ /bɪli:f/ /bi:li:f/ /bi:li:f/ /bi:li:f/ 
Birth /bɜ:rd/ /bi:rd/ /bɜ:rd/ /bɜ:rəd/ /bɜ:rd/ /bɜ:rd/ 
Bathe /bet/ /bet/ /bet/ /bet/ /bat/ /bet/ 
Photogra
ph 
/fɔ։tɔ։ɡra
p/ 
/fɔ։tɔ։ɡre
f/ 
/fɔ։tɔ։ɡra
p/ 
/fɔ։tɔ։ɡra
f/ 
/fɔ։tɔ։ɡra
f/ 
/fɔ։tɔ։ɡra
p/ 
Think /ti:ŋ/ /ði:ŋ/ /ti:ŋ/ /ti:ŋ/ /ti:ŋ/ /ti:ŋ/ 
After /aftər/ /aftər/ /aftər/ /aftər/ /aftər/ /aftər/ 
Teeth /ti:t/ /tet/ /ti:t/ /ðɪt/ /ti:t/ /ti:t/ 
Volley /fɒli:/ /fɒli:/ /fɒli:/ /fɒli:/ /fɒli/ /fɒli:/ 
Then /nden/ /nden/ /ðen/ /ðen/ /θen/ /nden/ 
Vice  /faɪs/ /faɪs/ /faɪs/ /faɪs/ /vaɪs/ /faɪs/ 
Without /wi:ðɑt/ /wiðaʊt/ /wi:tɑt/ /wi:taʊt/ /wɪðaʊt/ /wi:taʊt/ 
 
WORDS STUDENTS’ PRONUNCIATION 
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19 20 21 22 23 24 
Fine /faɪn/ /faɪn/ /faɪn/ /faɪn/ /faɪn/ /faɪn/ 
Vain /feɪn/ /faɪn/ /fi:n/ /faɪn/ /faɪn/ /faɪn/ 
Thin /ti:n/ /ti:n/ /ti:n/ /ti:n/ /di:n/ /ti:n/ 
They /ndeɪ/ /ndeɪ/ /ðeɪ/ /ndeɪ/ /deɪ/ /ndeɪ/ 
Enough  /enɔʊh/ /i:nɔʊf/ - /i:nɔʊh/ /enɔʊg/ /enɔʊg/ 
Avoid /ɒfɔɪd/ /ɒfɔɪd/ /əfɔɪd/ /ɒfɔɪd/ /ɒfɔɪd/ /əfɔɪd/ 
Ethnic /eθni:k/ /etni:k/ /etni:k/ /etni:k/ /etni:k/ /etni:k/ 
There  /der/ /ndəɪ/ /ðər/ /nder/ /ðer/ /nder/ 
Life /laɪf/ /laɪf/ /laɪf/ /laɪf/ /laɪf/ /laɪf/ 
Believe /beli:f/ /bɪli:f/ /bi:li:f/ /beli:f/ /beli:f/ /beli:f/ 
Birth /bɜ:rt/ /bɜ:rt/ /bɜ:rt/ /bɜ:rt/ /bɜ:rt/ /bɜ:rt/ 
Bathe /bət/ /bet/ /bet/ /bet/ /bet/ /bet/ 
Photogra
ph 
/fɔ։tɔ։ɡra
p/ 
/fɔ։tɔ։ɡra
p/ 
/fɔ։tɔ։ɡre
p/ 
/fɔ։tɔ։ɡra
p/ 
/fɔ։tɔ։ɡra
p/ 
/fɔ։tɔ։ɡra
p/ 
Think /ti:ŋ/ /ti:ŋ/ /ti:ŋ/ /ti:ŋ/ /dɪŋ/ /ti:ŋ/ 
After /aftər/ /aftər/ /aftər/ /aftər/ /aftər/ /aftər/ 
Teeth /ti:t/ /ti:t/ /ti:t/ /ti:t/ /ti:t/ /ti:t/ 
Volley /fɒlɪ/ /fɒlɪ/ /fɒlɪ/ /fɒlɪ/ /fɒlɪ/ /fɒlɪ/ 
Then /nden/ /ðen/ /nden/ /nden/ /ðen/ /nden/ 
Vice  /faɪs/ /faɪʧ/ /faɪn/ /faɪs/ /faɪs/ /faɪs/ 
Without /wɪtaʊt/ /wi:taʊt/ /wi:ðaʊt/ /wi:taʊt/ /wɪtɔ:t/ /wɪt/ 
/aʊt/ 
 
WORD
S 
STUDENTS’ PRONUNCIATION 
25 26 27 28 29 30 31 
Fine /faɪn/ /faɪn/ /fi:n/ /faɪn/ /faɪn/ /faɪn/ /faɪn/ 
Vain /faɪn/ /faɪn/ /faɪn/ /fi:n/ /vaɪn/ /fi:n/ /fi:n/ 
Thin /nden/ /tɪn/ /tɪn/ /tɪn/ /tɪn/ /ðɪn/ /tɪn/ 
They /teɪ/ /ðeɪ/ /teɪ/ /ndeɪ/ /ðeɪ/ /ðeɪ/ /ndeɪ/ 
Enough  /enɔʊf/ /enɔʊg/ /enɔʊg/ /enɔʊh/ /enɔʊg/ /ɪnɔʊf/ /enɔʊg/ 
Avoid /eɪfed/ /ɒfɔɪd/ /ɒfɔɪd/ /ɒfɔɪd/ /əfɔɪd/ /əfɔɪd/ /fɔɪd/ 
Ethnic /aɪtɪk/ /etni:k/ /eðɪk/ /etni:k/ /etni:k/ /etni:k/ /etni:k/ 
There  /nder/ /ðer/ /nder/ /nder/ /ðer/ /nder/ /ðer/ 
Life /li:f/ /laɪf/ /li:f/ /lɪf/ /laɪf/ /lef/ /laɪf/ 
Believe /beli:f/ /bi:laɪf/ /beli:f/ /beli:f/ /beli:f/ /bi:lef/ /bɪli:f/ 
Birth /bi:rd/ /bɜ:rt/ /bɪt/ /bri:t/ /bɜ:rt/ /bɜ:rt/ /bɜ:rt/ 
Bathe /betə/ /bet/ /bat/ /bret/ /bat/ /bet/ /bet/ 
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Photogr
aph 
/fɔ։tɔ։ɡr
ap/ 
/fɔ։tɔ։ɡr
ap/ 
/fɔ։tɔ։ɡr
ap/ 
/fɔ։tɔ։ɡr
ep/ 
/fɔ։tɔ։ɡr
ap/ 
/fɔ։tɔ։ɡr
ep/ 
/fɔ։tɔ։ɡr
ep/ 
Think /ti:ŋ/ /ti:ŋ/ /ti:ŋ/ /ðɪŋ/ /ti:ŋ/ /ti:ŋ/ /ti:ŋ/ 
After /ʌftər/ /ʌftər/ /ʌftər/ /ʌftər/ /ʌftər/ /ʌftər/ /ʌftər/ 
Teeth /ðeɪ/ /ti:t/ /teɪt/ /ti:t/ /ti:t/ /ti:t/ /ti:t/ 
Volley /fɒleɪ/ /fɒli:/ /fɒli:/ /fɒli:/ /fɒli:/ /fɒli:/ /fɒli:/ 
Then /ðen/ /nden/ /ten/ /ðen/ /nden/ /nden/ /ðen/ 
Vice  /faɪs/ /faɪs/ /fi:s/ /faɪs/ /faɪs/ /faɪs/ /faɪs/ 
Without /wi:taʊt
/ 
/wi:taʊt
/ 
/wi:thʊ
t/  
/wi:taʊt
/ 
/wi;tɔʊt
/ 
/wɪtɔ։t/ /wi:tɔʊt
/ 
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TRANSCRIPTION OF INTERVIEW 
R : Researcher 
T : Teacher 
R : Assalamualaikum, Bu. 
T : Waalaikumsalam. Bagaimana, Mbak, hasilnya? 
R : Iya, Bu. Seperti yang Ibu beritahukan waktu saya wawancara dulu, anak-
anak sebagian besar masih lemah pronunciation-nya, tapi ada beberapa yang 
bagus juga, kok, Bu. Yang paling saya ingat, namanya Ridwan. 
T : Oh, iya, memang, Mbak. Kalau Ridwan itu anaknya suka Bahasa Inggris, 
jadi pimter itu, cepat paham kalau diterangkan, tidak seperti yang lainnya. 
Susah menangkap pelajaran ini (Bahasa Inggris), kalau diajar nggak 
memperhatikan, dikasih tugas jarang mengerjakan. Hahaha… tapi ya ada 
mbak, beberapa anak yang lain yang lumayan juga Bahasa Inggris-nya, tapi 
masih Ridwan yang paling bagus itu. 
R : Jadi, setelah saya transkrip, ini kurang lebih hasilnya seperti ini, Bu. 
(menunjukkan hasil transkrip rekaman) 
T : Yah begitulah, Mbak. Speaking-nya anak-anak memang masih kurang. 
Lha ya gimana, kalau speaking kan butuh waktu yang intens, lama, 
sedangkan bahan perlajaran yang harus diajarkan banyak, jamnya lebih 
difokuskan untuk reading.  
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R : Selain terbatasnya jam belajar, menurut Ibu penyebab lemahnya siswa 
dalam speaking, terutama di pelafalan atau pronunciation-nya apa saja? 
T : Kurangnya motivasi. Anak kalau tidak punya motivasi belajar dia juga 
akan sulit menerima pelajaran. Lalu lingkungan. Itu luar biasa pengaruhnya. 
Apalagi (lingkungan) kita semua orang Jawa, berbahasa Jawa. Di sekolah 
teman-temannya orang Jawa, di rumah, keluarga dan tetangganya semua 
orang Jawa, jadi anak tidak terbiasa menggunakan Bahasa Inggris. 
R : Iya, Bu. Saya setuju. Tapi, kan, ini zaman modern. Hamper semua siswa 
memiliki gadget canggih, yang sebenarnya bisa mereka gunakan untuk 
belajar di luar sekolah. Banyak aplikasi belajar pronunciation yang bisa 
mereka download. 
T : Iya, memang. Tapi ya kembali lagi, motivasi belajar sangat kurang. 
Mereka menggunakan hape hanya untuk main game, dan itu juga sampai 
membuat lupa waktu. 
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